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Abstract

Traditional textbooks have been replaced by e-learning platforms in English language
instruction, and this trend has caused discussions over the effectiveness and motivational
impact of each method. The present study explores Kurdish EFL teachers’ and learners’
preferences and motivations for these teaching tools. Using a convergent mixed-methods
design, data were collected from 23 teachers and 197 students through questionnaires and
interviews. The findings reveal that traditional textbooks are distinctly favored over e-learning
platforms due to their structured and focused content, ease of use, and cultural familiarity. The
participants’ views of e-learning platforms are influenced by factors such as proficiency level,
digital literacy, and access to technology. The study underscores the need for a blended learning
approach that combines the strengths of both methods and tackles infrastructural and
pedagogical issues to optimize English language instruction in the Kurdish context. This study
contributes to the limited body of research on educational preferences in Kurdish EFL settings
by offering empirical insights into how cultural, technological, and pedagogical factors shape
teacher and learner motivations. The findings can inform curriculum designers, policymakers,
and educators aiming to implement more contextually appropriate and motivating English
language teaching strategies.
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Introduction

Globalization has made progress in the teaching of the English language, technology being a
significant addition to the medium of learning. Earlier, an individual was dependent on books, as
textbooks were the most essential feature of language teaching, providing systematic support for
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developing competence in a language. But as years went by, online e-learning platforms gained their
demand due to their interactive, multimedia, and flexible personality, which acted as an alternative
dynamic in teaching (Roy & Swargiary, 2023). English has become the lingua franca for most
students who wish to excel in their career aspects or wish to socialize better. It becomes important to
see what the effect of both tools, textbooks and e-learning platforms, will have on teaching and
learning preferences, especially in high-education regions that have differing cultural and
technological contexts. The English Language Teaching (ELT) domain has experienced a significant
change due to technological advancements. Traditional reliance on textbooks to e-learning, this
paradigm shift has brought forth dynamic modes of pedagogy. Textbooks have long remained a
backbone to English instruction: guided curriculum, systematized grammar practice, and cultural
content. E-learning models, on the contrary, claim to provide exciting, interactive, and multimedia-
rich learning experiences for self-paced and independent learners (Benkhalfallah et al., 2024;
Kholbutaevich & Anarbaevich, 2024).

In general, English becomes a foreign language to Kurdish teachers and learners; however, it

also serves as the opening door to a global academic and professional life for them (Barzinji, 2024;
Thuy et al., 2024). The use of textbooks or e-learning platforms by these users should therefore be
determined in order to contribute toward improving ELT practices in the region.
Textbooks have still the major part of English teaching and learning all over the world, because they
are structured: they provide consistency and step-by-step progression along with simple materials
easy to follow and assess (Zegai & Djaider, 2023). They give the already planned syllabus to teachers,
cutting short lesson prep time and ensuring that the lessons really follow the curriculum standards
(O'Connor, 2024). Student preferences regarding textbooks vary, with some learners enjoying their
clarity and reliability and others criticizing them for outdatedness, cultural irrelevance, or overly static
arguments (Abu-Taieh et al., 2022; Oliver Keene & Duke, 2018). Regarding culture and identity,
textbooks in Kurdish contexts may fail to borrow a culture that fits the local cultural identities, thus
affecting the motivation and engagement of learners.

Alternatives to or supplementary sources also include e-learning platforms, such as Moodle,

Duolingo, or Google Classroom. They provide interactive, instantaneous, and multimedia sources so
that different learners could use these resources (Prasetya & Syarif, 2023; Reif et al., 2024). For
learners, e-learning media enhance motivation with game-like features, personalization, as well as
time and space flexibility (Kashive & Mohite, 2023; Saleem et al., 2022).
Teachers themselves seem to have heterogeneous attitudes toward e-learning systems. Some are
grateful for the opportunity to use these tools to boost a blended learning experience since this endows
autonomy over the students. Others find it hard to keep up with the requirements of the technology
or have a dearth of pedagogical training for using these forms of platforms (Lucas & Vicente, 2023,;
Sudirta et al., 2022). The same disparity is not too big in Kurdistan, where there is no consistent
access to reliable internet and technological infrastructures.

Different e-learning platforms have strikingly motivational merits for the young learner and

those who can relate well with technology. The interactive quizzes, videos, and adaptive learning
tools give students a taste of active learning, reducing lethargy and improving retention (Gligorea et
al., 2023; Sayed et al., 2023). Furthermore, e-learning provides autonomy, which can serve to enhance
intrinsic motivation in language learning (Namaziandost & Rezai, 2024; Tan, 2024).
On the contrary, some studies have found that the absence of those structures and face-to-face
supports generally found in an old-fashioned classroom turned off many less self-regulated learners
from e-learning. For Kurdish learners, the motivation may depend on the presence of adequate
resources, technology skills, and teachers' ability to have e-learning integrated properly. E-learning
would be very proficient in fertile grounds for communicative skills, especially listening and
speaking, using advanced tools such as video calls, speech recognition, and multimedia exercises
(Budiarto et al., 2024; Nathania, 2024).

The platforms support real-time conversations and are made such as Zoom and Skype, giving
a flavor of real-world scenarios to boost fluency and confidence (Garlinska et al., 2023; Ravshanovna,
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2024). The effective outcome of e-learning in terms of skills development is related to access to
technology, internet stability, and learners' self-governing ability, which becomes a challenge in the
educational settings of the Kurdish nation (Nouraey & Al-Badi, 2023; Osman, 2023).
In Kurdistan, English has been necessary to provide access to the outside world so that people could
learn more about jobs and life in general. For teachers and learners in this context, it was not a picking
exercise; rather, it was a balancing act concerned with using exact equipment for instruction that not
only could improve proficiency in the language but also satisfy motivational and environmental needs
(Fadhil, 2023). Most textbooks are familiar and within reach, but, unfortunately, they share the same
drawbacks of being static and non-interactive in real time (Tlili et al., 2024). E-learning platforms,
on the other hand, could offer personalized content and interactive elements that actually opened up
new opportunities for developing language capabilities, though most times these would entail huge
infrastructural provision in technology and digital literacy (Liu & Yu, 2023; Tomczyk et al., 2020).
Although there is a lot of research (Eubank, 2023; Mohammadkarimi, 2024; Yuan et al., 2024) on the
role of textbooks and e-learning platforms in the teaching of the English language worldwide, there
remain important gaps in the context of Kurdish education. First, socio-cultural and technological
factors specific to Kurdistan that may affect teachers' and learners' preferences towards these tools
have received little attention. This concerns the region: access to technology, cultural identity, and
pedagogical practices may often make choices in the approach to instruction possible. Second, not
much research has been done that compares teacher and student perceptions simultaneously;
therefore, there is no total understanding of the interaction between the model of instructional delivery
and learner engagement. Finally, the motivational effects of textbooks and e-learning platforms still
need to be thoroughly addressed in the context of the Kurdish paradigm—how they encourage or
discourage learner autonomy and interest. Lastly, available studies may not address the aspects of all
four language skills—reading, writing, listening, and speaking—indicating the need for global
analysis. Addressing these issues, therefore, this study will fill the gap by investigating the
perceptions of Kurdish teachers and students about the effectiveness and motivational value of these
tools, thus providing useful insights into improving the teaching of English in this region. The
research is guided by the following questions:
1. How do Kurdish teachers' and students' preferences differ regarding the use of textbooks versus
e-learning platforms in English language instruction?
2. To what extent do Kurdish teachers and students perceive textbooks and e-learning platforms as
motivating tools in the process of teaching and learning English?
3. How do Kurdish teachers and students evaluate the effectiveness of textbooks versus e-learning
platforms in developing English language skills?
In answer to these questions, this study adds to the existing literature on ELT tools and discusses
ways to optimize the use of textbooks and e-learning tools in different educational contexts.

Methodology

Participants

Twenty three English teachers and 197 learners participate in this study. The research subjects
were selected with purposive sampling to ensure that the subjects experienced both traditional
textbooks and e-learning platforms. This guarantees quite relevant and rich data for further analysis.
Master's students, PhD students, or even graduates were involved. The levels of test entries were
determined by the Imperial English UK test. This is a relatively new test developed specifically for
higher education in Iraqi Kurdistan. Tables 1 illustrated further information of the participated
learners.
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Table 1. Learners’ demographic information
No Male Female English Level Academic Level Age (average)
197 128 69 Beginner= 42 PhD= 44 38 Years
Elementary= 84 Master's= 153
Intermediate= 71

Additionally, Table 2 showed more information about teachers in this study.

Table 2. Teachers™ demographic information

No Male Female Age (average) Teaching experience
(average)
23 14 9 36 11

Research Design

A convergent mixed-methods design was adopted, and both quantitative and qualitative data
were collected at one time. Where the former offered a snapshot of trends, qualitative data focused
on a deeper understanding of participant experiences and motivations.

Instruments

The main methods for data collection are structured questionnaires and semi-structured
interviews with the target groups. The questionnaires designed, specifically for teachers and students,
include Likert-scale items for three sections: preference for textbooks using e-learning, motivation
impact, and effectiveness perceived for language skills, while semi-structured interviews will let the
participants elaborate on their experiences, preferences, and challenges toward each method.
To check the clarity and reliability of the questionnaires, a small group of teachers and students will
be piloted. The internal consistency of questionnaire items will be assessed using Cronbach's alpha,
with a value above 0.7 judged to be acceptable. The interview questionnaire will be revised according
to the feedback from the pilot study to ensure the questions are clear and relevant.

Data Collection Procedure

In two phases, data collection was carried out. The first phase involved administering either
online or printed questionnaires, depending on the accessibility and choice of the participant. After
analyzing the questionnaires, semi-structured interviews were performed on ten teachers and fifteen
learners who scored differently on the questionnaire to ensure that different perspectives were
included. Interviews were either conducted face-to-face or online according to the availability of the
participants. The study adhered to all ethical protocols. Information was provided to the participants
through a consent form about the objective of the study and their participation. The anonymity and
confidentiality of their information were guaranteed. Finally, the participants were free to withdraw
from the study at any stage without any consequences. Obtain the approval from the relevant ethics
committee before the actual data collection commences.

Data Analysis

Quantitative data was generated from the descriptive statistics, such as means and frequencies,
to summarize the preferences and motivations of respondents. Inferential statistics included the use
of t-tests and ANOVA to find differences between teachers and students in their responses.
Qualitative data composed of interviews was transcribed and thematically analyzed, focusing on
major recurring themes from the data, e.g., preferences, motivations, and barriers in using textbooks
and e-learning systems.

Table 3. Teachers and students regarding the use of textbooks versus e-learning
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Item Strongly Agree Neutral Disagree Strongly
Agree Disagree

Participants T S T S T S T S T S

1. Students prefer learning English ~ 57% 42% 21% 0% 14% 8%

through traditional textbooks over 19% 17% 11% 11%

digital platforms.

2. E-learning platforms offer more 35% 2% 26% 6% 17% 16%

flexibility for studying English at 18% 12% 21% 47%

students own pace than textbooks.

3. Students find textbooks more 33% 28% 5% 20% 14%

effective for learning English 39% 25% 22% 11% 3%

grammar than e-learning platforms.

4. E-learning platforms provide a 47% 32% 0% 14% 7%

better variety of resources for 22% 39% 3% 19% 17%

learning English.

5. Students prefer the tangible 31% 7% 38% 0% 18% 13%

experience of using textbooks 47% 8% 33% 5%

compared to e-learning tools.

6. E-learning allows students to 61% 35% 0% 4% 0%

access more up-to-date content 20% 36% 6% 27% 11%

compared to textbooks.

7. Students feel more engaged when  37% 23% 4% 21% 15%

learning English through e-learning  17% 42% 11% 2% 28%

platforms than with textbooks.

8. Textbooks provide a more 21% 32% 7% 38% 2%

structured learning path than e- 29% 45% 3% 17% 4%

learning platforms.

9. The visual and interactive 42% 38% 0% 16% 4%

elements of e-learning platforms 21% 43% 0% 25% 11%

make it easier to understand

English.

10. Students find it easier to stay 32% 41% 2% 19% 6%

organized when learning English 25% 39% 15% 13% 8%

using textbooks rather than e-

learning.

A triangulation approach was adopted to cross-validate the findings from both data sources.
Results

Questionnaire
The following table revealed preferences of teachers and students regarding the use of
textbooks versus e-learning.

Preferences for Textbooks vs. E-learning

The results indicate clear differences in preferences between Kurdish teachers and students
regarding textbooks and e-learning platforms. These differences are influenced by different factors
such as proficiency level, academic background, and age. For instance, whereas 57% of teachers
strongly agree that students prefer textbooks, only 42% of students think so. More than three-fifths
of the teachers (61%) strongly see e-learning platforms as allowing the learners to study flexibly.
Only 20% of the students strongly agree with this statement, thus establishing a perceptual gap that
is especially significant when viewed among both beginner and older students who are working hard
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to use the digital tools. Correspondingly, 79% of teachers affirm that the e-learning environment
includes different kinds of resources, but only 61% of students share the same opinion. This mirrors
most probably other challenges like access or lack of familiarity with e-learning features. On the
contrary, 74% of students consider textbooks to have a more rigid learning path, in comparison with
53% of teachers who agree with that, suggesting that they still primarily depend on traditional means
for guidance. Finally, whereas 96% of teachers point out that e-learning includes more current
content, only 56% of the students strongly or moderately agree with that. Hence, limitations seem to
exist with regard to the usage of digital resources.
Table 4. Impact of E-learning on Motivation

Item Strongly Agree Neutral Disagree Strongly
Agree Disagree

Participants T S T S T S T S T S

12. Students feel more motivated ~ 30% 23% 5% 3% 22% 20% 11%

to complete assignments when 24% 36% 26%

using e-learning tools than

textbooks.

13. Textbooks motivate students 33% 35% 2% 6% 19% 11% 8%

to focus on students English 27% 42% 17%

learning goals.

14. The instant feedback provided 30% 23% 6% 5% 31% 10%

by e-learning platforms motivates  18% 33% 28% 16%

students to improve students

English skills.

15. Students feel more motivated  18% 34% 3% 4% 29% 16% 8%

to participate in English learning 6% 50% 32%

activities when using digital

resources.

16. E-learning tools help students  19% 36% 2% 3% 27% 16% 22%

stay motivated during challenging  14% 42% 19%

English tasks.

17. Textbooks encourage students  34% 29% 4% 28% 5% 8%

to stay focused and motivated 22% 47% 6% 17%

during English lessons.

This brings home the need for intervention, that is, training and resource accessibility, to
achieve a responsible balance of benefits between textbooks and e-learning platforms. Table 4
illustrated the teachers™ and students™ opinion on how e-learning can affect motivation. It was found
that Kurdish teachers and students have different views regarding the motivational potential of their
textbooks and e-learning, which varies with age, education, and digital literacy. Thus, while 54% of
teachers and 60% of students consider e-learning tools to be motivating for assignments, 31% of
teachers and 37% of students, respectively, regarded them negatively, possibly indicating that older
or less tech-competent learners could have difficulties in using digital platforms.

On the other hand, textbooks were regarded as widely motivating by 68% of teachers and 69% of
their students, as they appreciate their structure and tangibility. Instant feedback in e-learning is rated
differently by respondents, with a motivating value for 53% of teachers and 51% of students, while
41% are neutral or disagree - possibly due to differences in implementation. Digital resources are
supported by 52 percent of teachers and 56 percent of students, while 45 percent are contrary to such
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resources, possibly due to technical barriers. E-learning tools enhance motivation for challenging
tasks (55% for teachers, 56% for students), but 43 percent prefer structured guidance. However, 63%
of teachers and 69% of pupils consider the use of textbooks in lessons motivating. Thus, while e-
learning can offer flexibility and feedback, textbooks invariably serve as a more stable source of
motivation, making it crucial to find a balance between both methods. Table 5 showed how effective
e-learning is in strengthening the language skills of students. The evaluation done on the Kurdish
teachers and students regarding the effectiveness of the textbooks and e-learning platforms in relation

Table 5. Perceived effectiveness of E-learning in language skill development

Item Strongly Agree Neutral Disagree Strongly
Agree Disagree

Participants T S T S T S T S T S

18. E-learning platforms have helped  25% 31% 34% 0% 26% 18%

students improve students™ English 12% 5% 28% 21%

speaking skills more effectively than

textbooks.

19. Textbooks are more helpful for 28% 31% 0% 19% 22%

developing students™ English reading  25% 42% 2% 22% 9%

skills compared to e-learning

platforms.

20. E-learning tools provide better 33% 25% 0% 3% 21% 21%

opportunities to practice English 17% 47% 17% 16%

listening comprehension.

21. Students find that textbooks 34% 24% 0% 27% 15%

provide more thorough explanations 27% 44% 3% 18% 8%

for improving students™ English

writing skills.

22. Using e-learning tools has helped  29% 32% 0% 27% 12%

students improve students 19% 30% 2% 28% 21%

pronunciation more than textbooks.

23. E-learning platforms are more 43% 24% 0% 23% 10%

effective in helping students 22% 39% 6% 20% 13%

understand complex English

vocabulary.

24. Students rely on textbooks for 41% 28% 4% 1% 21% 6% 14%

improving their overall English 14% 45% 26%

language comprehension.

25. E-learning platforms offer better 36% 32% 0% 18% 14%

opportunities for practicing real-world 20% 42% 4% 17% 17%

English conversations.

to English skills development shows obvious contrasting opinions and preferences across the skill
areas. For speaking skills, 46% of students and 56% of teachers either agree or strongly agree that e-
learning platforms are preferred due to their interactive features. Textbooks are even more favored
regarding reading skills, with 59% of teachers and 67% of students agreeing that their content is
organized and focused. Listening comprehension is named one of the major strengths of e-learning
platforms, with 58% of teachers and 64% of students in agreement, describing accessibility and
dynamic features of resources in terms of audio-visual dimensions. Writing skills, in contrast, are
more textbook-oriented because of 58% of teachers and 71% of students highlighting their very
detailed and structured explanation, while a very balanced picture appears to emerge for
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pronunciation, with 61% of teachers and 49% of students favoring e-learning platforms. VVocabulary
learning is seen as a strength of the digital tools, with 67% of teachers and 61% of students subscribing
to them for their interactive and contextualized resources. Textbooks tend to be the most popular
resource in the reading approach, and about 69% of teachers and 59% of students agree with this
claim. Finally, e-learning platforms are the best in enabling 68% of teachers and 62% of students to
practice real-life conversations because of the interactivity; nevertheless, some complain about the
lack of authenticity in simulating live conversation digitally. Such evidence accentuates the
complementary benefits associated with textbooks and e-learning platforms, thus indicating that they
would maximize their benefits when integrated. These facts emphasize the twin merits of textbooks
and e-learning portals; both would be added benefits in language instruction when utilized together.

Interviews

From the main participants, 13 teachers and 21 students were interviewed. The main themes of the

interviews were the research questions. The results of the interviews with the sample answers are

presented below.

Teachers™ and students™ Preference Differences

Teachers' Responses

1. "Textbooks offer a structured and consistent approach to language instruction, which 1 find
essential for keeping focus in the classroom. E-learning platforms are very valuable, but not so
universally applicable, especially to students who struggle with technology.”

2. "Though e-learning is innovative and flexible, it is not associated with some students. Textbooks
are the primary foundation of my teaching because they provide a clear progression of topics."
Students' Responses

1. "I like textbooks. | don't need to worry about internet access or technical issues. | can keep track
of my learning process and learning easier."

2. "E-learning can be a source of enjoyment at times, but often it's confusing or overwhelming.
Textbooks speak a little towards me with a defined focus."

The interview responses show students' overwhelming preference for textbooks and a good number
of teachers, as well. Teachers appreciate that textbooks are structured and reliable, while
students appreciate them for being less daunting and easier to manage. However, some teachers
accept the flexibility of e-learning while emphasizing the difficulties it creates for less tech-
savvy learners.

Motivation

Teachers™ Responses

1. "Textbooks keep students focused while teaching the lesson—clear-cut goals, no distractions found
on e-learning platforms.”

2. "E-learning platforms inspire students who are technologically advanced but would be a little bit
distracting and vague in guidance for a majority of the students."

Students™ Responses

1. "Textbooks motivate me because they provide organization that keeps me on track and without
distractions, unlike e-learning platforms, which can be very interesting and captivating." 2. "E-
resources are good only when they provide immediate feedback, but in general, textbooks inspire me
more since they enable more easy comprehension of what | am expected to learn."

Looking at the responses, much more common ground is established around textbooks motivating
teachers and students consistently. Teachers have shared how textbooks help learners focus, while
students indicated how clear and organized textbooks are to use. Instant feedback while using e-
learning can be motivational. Unfortunately, these benefits have been tied down by distractions and
technical issues.

Effectiveness
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Teachers' Responses

1. "For skills like grammar and writing, textbooks are more effective because they provide detailed
explanations. E-learning platforms are better for listening and speaking due to their audio-visual
tools."”

2. "On vocabulary development and interactive practice, e-learning is effective, but on reading and
writing, a strong foundation is created through textbooks."

Students' Responses

1. "Textbooks are better for me when it comes to grammar and reading. They usually provide a clear
step-by-step explanation of everything. E-learning is fine for practicing speaking and listening, but
sometimes it's just not clear."

2. "E-learning helps me in vocabulary and pronunciation, while | use textbooks to understand
grammar and improve writing skills."”

Both teachers and students appreciate the complementary strengths of textbooks and e-learning
platforms. Textbook-based approaches for grammar, reading, and writing are preferred by teachers,
while students take a step back for the e-learning listening, speaking, and vocabulary practice. But
for writing, most students prefer textbooks, which provide detailed explanations of importance.

Discussion

The present study was conducted to investigate the effectiveness and motivational impact of
e-learning platforms and textbooks among Kurdish EFL teachers and learners along with their
preferences for using these two different platforms. A mixed-method approach was employed for
comprehensive data collection and analysis. The results offered a nuanced interpretation of
participants’ preferences, motivational elements, and possible effectiveness of each method. There
are substantial differences between teachers’ and students’ preferences in terms of age, digital
expertise, and academic background. Teachers greatly support e-learning platforms (61% strongly
agree that they allow for flexible learning), which is in contrast with students’ reserved agreement
(20%). This divergence highlights a gap that needs to be targeted, especially through training students
to utilize e-learning tools effectively. 74% of students agree that textbooks provide a more structured
learning path, and it shows they prefer textbooks, and they rely more on conventional methods for
guidance and clarity. This finding aligns with a study by Zegai and Djaider (2023) in which they
found out that textbooks are still the major part of English teaching and learning all over the world
because they provide consistency and step-by-step progression. Although e-learning platforms were
valued for their interactive features and being resourceful, their advantages were often overshadowed
by technical issues and user inexperience. This inclination on the part of textbooks toward a structured
and clear layout reflects learners' requirement for proficiency, which, according to the authors, is one
of the major factors in the motivation of Self-Determination Theory (Deci & Ryan, 1985). In a sense,
while structurally enhanced e-learning provides autonomy for trainers, this preference is appreciated
as per the Self-Determination Theory, which accommodates such autonomy while seeking
motivation. Moreover, such hesitation toward a full use of digital tools can be justified through the
Technology Acceptance Model (Davis, 1989), where low perceived ease of use/classroom constraints
can act as a disincentive for using e-learning platforms. There were mixed opinions regarding the
effect of e-learning tools on motivation. The instant feedback provided by e-learning platforms was
appreciated by a moderate proportion of participants (53% of teachers and 51% of students),
demonstrating its potential to inspire learners. This result supports previous studies by Prasetya and
Syarif (2023) and Reif et al. (2024). These studies show that e-learning platforms provide interactive,
instantaneous, and multimedia sources. However, a high percentage of responses were neutral or
negative, which suggests that feedback implementation needs to be enhanced. 68% of teachers and
69% of students agree that textbooks help maintain focus and engagement, which makes textbooks
effective motivators. This might be due to the fact that textbooks are clear and well-structured, which
gives students straightforward learning objectives and minimizes distractions.
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According to the Cognitive Load Theory (Sweller, 1988), it seems plausible that students
prefer textbooks for their ability to reduce extraneous cognitive load and to present information in an
easily manageable, linear way that is especially useful for complex skills such as grammar and
writing. Though e-learning solutions can provide immediate reinforcement as specified by the
behaviorist approach to education, inconsistent designs or technical glitches may prevent their full
motivational potential. On the other hand, the inconsistency of the motivational appeal of e-learning
platforms, especially among older or less tech-savvy students, shows a necessity for making more
user-friendly platforms and detailed instruction to ensure inclusivity. Lucas and Vicente (2023) and
Sudirta et al. (2022) have also concluded that there is insufficient pedagogical training for using the
e-learning platforms. Educational platforms in e-learning set their goals based on the SAMR Model
(Puentedura, 2006), where technology is used mainly for simple tasks or improvements, without
really changing how teaching is done. For a transformative impact, institutions must move toward
modification and redefinition, where technology allows for new learning experiences to take place.
Textbooks and e-learning platforms demonstrate different effects on different language skills, but
they both have supplementary roles. Both teachers and students preferred textbooks for grammar,
reading, and writing because of their well-organized explanations and comprehensive content. For
example, 71% of students preferred textbooks for developing writing skills and emphasized the
importance of clear and systematic instruction in acquiring complicated skills. On the contrary, e-
learning platforms were acknowledged to assist in improving speaking, listening, and vocabulary
learning. 64% of students endorsed the impact of e-learning tools to enhance listening comprehension.
Teachers also appreciated the interactive and dynamic characteristics of e-learning platforms. This
finding confirms the results of studies done by Budiarto et al. (2024) and Nathania (2024) that using
advanced tools such as video calls, speech recognition, and multimedia exercises would be very
effective for learning listening and speaking skills. However, there are problems concerning the
authenticity and accessibility of digital conversation simulations, which signals that e-learning design
needs improvement.

This pattern shows how Constructivist Learning Theory works (Vygotsky, Piaget), as e-
learning platforms foster active participation, experiential learning, and language use in real-world
settings—such scenarios are the ones that would target productive and receptive oral skills—while
textbooks are more controlled instances of cognitive development for written skill areas. The current
research emphasizes the importance of integrating traditional textbooks and digital tools to maximize
learning. While e-learning offers flexibility, interactivity, and availability of a variety of resources,
textbooks deliver structured materials and a powerful basis for improving key skills. Through this
integration, teachers could deal with the limitations of each method and the diverse needs of learners.
This recommendation is firmly in line with the tenets of Blended Learning Theory, which advocates
digital and traditional infrastructure in equal measure to develop a harmonious, personalized, and
engaging learning environment. Specifically, any training done for teachers or students which aims
to enable the maximization of their use on e-learning platforms and minimizing the digital
competency gap is crucial. To increase the motivational and educational impacts of e-learning tools,
accessibility must improve, as well as the usability of these tools in the hands of institutions.
Institutions might also consider using blended learning models to mix textbook structure and digital
resources' interactivity, thus providing more balance in the learning environment and making it more
engaging.

Conclusion

This study explored the preferences and motivations of Kurdish EFL teachers and learners in
using textbooks versus e-learning platforms for English language instruction. The findings indicate
that both tools play valuable and complementary roles in the EFL learning process. Textbooks were
favored for their structured and systematic approach, especially in teaching grammar, reading, and
writing. In contrast, e-learning platforms were appreciated for their engaging, interactive, and
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multimedia-rich features, particularly in enhancing listening, speaking, and vocabulary development.
On the other hand, students prefer textbooks for their clarity and step-by-step guidance. Teachers,
however, prefer e-learning platforms because they offer greater flexibility and the possibility for
dynamic instruction. School motivation was platform-specific: textbook study was thought to cause
students to concentrate more, whereas instant feedback and interactivity on the e-learning platform
were regarded as motivational-inconsistently, however, owing to technical and usability issues.
These findings suggest several practical implications for language teaching in the Kurdish context.
First, a blended learning model should be promoted, integrating the structured benefits of textbooks
with the interactive advantages of e-learning platforms. Second, the training of teachers should lay
stress on the practical and pedagogical uses of those digital tools that equip them with the real-world
strategies for effective integration, for example, lesson plans, strategies, and even classroom
management tools. Third, policymakers must ensure that they invest in the technology infrastructure
of Kurdish educational institutions. The specific region and culture in which this research took place
may limit the generalizability of the results. The study used a mixed-methods design to gather rich
information, and therefore, it did not explore the long-term effects of these preferences on long-term
language outcomes. Future studies will look at how blended learning impacts English as a Foreign
Language (EFL) over time and how factors like age, digital skills, and language ability might
influence how well digital tools are used. Additionally, comparing different regions or education
levels can help understand the evolving role of textbooks and e-learning in English language
education. Furthermore, comparative studies across regions or educational levels can widen the scope
of the changing landscape of textbooks and e-learning within the English language subject. In short,
both books and e-learning platforms have distinct appeals for the Kurdish education system around
EFL. Educators as well as institutions can incorporate digitally based approaches with traditional
tools to establish learning opportunities that are more accessible, motivational, and effective.

Conflicts of Interest
The authors declare no conflict of interest.
References

Abu-Taieh, E., AlHadid, 1., Masa’deh, R. E., Alkhawaldeh, R. S., Khwaldeh, S., & Alrowwad, A. A.
(2022). Factors influencing YouTube as a learning tool and its influence on academic
achievement in a bilingual environment using extended information adoption model (IAM) with
ML prediction—Jordan case study. Applied Sciences, 12(12), 5856.
https://doi.org/10.3390/app12125856

Barzinji, P. A. (2024). Implications and insights: A comprehensive review of English language
teaching research in Iraqi Kurdistan. Studies in Literature and Language, 28(1), 22-30.
http://dx.doi.org/10.3968/13321

Benkhalfallah, F., Laouar, M. R., & Benkhalfallah, M. S. (2024). Examining Adaptive E-Learning
Approaches to Enhance Learning and Individual Experiences. Acta Informatica
Pragensia, 13(2), 327-339. https://doi.org/10.18267/j.aip.240

Bi, J., Javadi, M., & Izadpanah, S. (2023). The comparison of the effect of two methods of face-to-
face and E-learning education on learning, retention, and interest in English language
course. Education and Information Technologies, 1, 1-26. https://doi.org/10.1007/s10639-023-
11743-3

Budiarto, M. K., Karsidi, R., & Rahman, A. (2024). E-Learning Platform for Enhancing 21st Century
Skills for Vocational School Students: A Systematic Literature Review. Electronic Journal of
E-Learning, 22(5), 76-90. https://orcid.org/0009-0005-3124-5259

Davis, F. D. (1989). Perceived usefulness, perceived ease of use, and user acceptance of information
technology. MIS Quarterly, 13(3), 319-340. https://doi.org/10.2307/249008

1364


https://doi.org/10.3390/app12125856
http://dx.doi.org/10.3968/13321
https://doi.org/10.18267/j.aip.240
https://doi.org/10.1007/s10639-023-11743-3
https://doi.org/10.1007/s10639-023-11743-3
https://orcid.org/0009-0005-3124-5259
https://doi.org/10.2307/249008

MOHAMMADKARIMI &

SHAHBAZI, 2025 Journal of Digital Learning and Distance Education Vol. 3 Issue 11 (April 2025)

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior.
Springer.

Eubank, C. L. (2023). Instructional Coaching as a Professional Learning Tool: Considering Teacher
Quality From Traditional and Digital Methods. In Research, Practice, and Innovations in
Teacher  Education During a  Virtual Age (pp. 119-136). IGI  Global.
https://doi.org/10.4018/978-1-6684-5316-2.ch007

Fadhil, A. (2023). Investigating the Dominance of English as a Foreign Language on Kurdish
Language: Duhok City Private Schools as a Case Study [Master's thesis, Institution
Name]. Available at SSRN 4619810. https://dx.doi.org/10.2139/ssrn.4619810

Garlinska, M., Osial, M., Proniewska, K., & Pregowska, A. (2023). The influence of emerging
technologies on distance education. Electronics, 12(7), 1550.
https://doi.org/10.3390/electronics12071550

Gligorea, 1., Cioca, M., Oancea, R., Gorski, A. T., Gorski, H., & Tudorache, P. (2023). Adaptive
learning using artificial intelligence in e-learning: a literature review. Education
Sciences, 13(12), 1216. https://doi.org/10.3390/educscil3121216

Kashive, N., & Mohite, S. (2023). Use of gamification to enhance e-learning experience. Interactive
Technology and Smart Education, 20(4), 554-575. https://doi.org/10.1108/1TSE-05-2022-0058

Kholbutaevich, T. O., & Anarbaevich, A. R. (2024). Electronic education: tasks, prospects, and
results. Global Book Publishing Services, 1(01), 1-76. https://doi.org/10.37547/gbps-24

Liu, M., & Yu, D. (2023). Towards intelligent E-learning systems. Education and Information
Technologies, 28(7), 7845-7876. https://doi.org/10.1007/s10639-022-11479-6

Lucas, M., & Vicente, P. N. (2023). A double-edged sword: Teachers’ perceptions of the benefits and
challenges of online teaching and learning in higher education. Education and Information
Technologies, 28(5), 5083-5103. https://doi.org/10.1007/s10639-022-11363-3

Mohammadkarimi, E. (2024). Exploring the use of artificial intelligence in promoting English
language pronunciation skills. LLT Journal: A Journal on Language and Language
Teaching, 27(1), 98-115. https://doi.org/10.24071/11t.v27i1.8151

Namaziandost, E., & Rezai, A. (2024). Interplay of academic emotion regulation, academic
mindfulness, L2 learning experience, academic motivation, and learner autonomy in intelligent
computer-assisted language learning: A study of EFL learners. System, 125, 103419.
https://doi.org/10.1016/j.system.2024.103419

Nathania, S. (2024). ICT tools for listening and speaking skills in English teaching and learning:
Advantages and challenges in digital globalization era. Journal of Environment and
Management, 5(1), 1-10. https://doi.org/10.37304/jem.v5i1.13696

Nouraey, P., & Al-Badi, A. (2023). Challenges and problems of e-learning: A conceptual
framework. Electronic Journal of e-Learning, 21(3), 188-199.
https://doi.org/10.34190/ejel.21.3.2677

O'Connor, G. (2024). Valuing the everyday: A verbal study in GTA response to pre-designed
curriculum [Doctoral dissertation, University of Arizona]. UA Campus Repository.
https://repository.arizona.edu/handle/10150/672638

Oliver Keene, E., & Duke, N. K. (2018). No more culturally irrelevant teaching. Heinemann

Osman, G. (2023). Formal e-learning in Arab countries: Challenges and opportunities. Learning,
Design, and Technology: An International Compendium of Theory, Research, Practice, and
Policy, 3179-3203. https://doi.org/10.1007/978-3-319-17461-7_34

Prasetya, R. E., & Syarif, A. (2023). English language learners’ attitude and challenge utilized m-
learning: Comparison mobile application Moodle and Google Classroom. Journal of English
Language Teaching,10(1), 28- . http://dx.doi.org/10.26858/eltww.v10i1.37218

Puentedura, R. R. (2006). Transformation, technology, and education. SAMR Model. Retrieved from
http://hippasus.com

1365


https://doi.org/10.4018/978-1-6684-5316-2.ch007
https://dx.doi.org/10.2139/ssrn.4619810
https://doi.org/10.3390/electronics12071550
https://doi.org/10.3390/educsci13121216
https://doi.org/10.1108/ITSE-05-2022-0058
https://doi.org/10.37547/gbps-24
https://doi.org/10.1007/s10639-022-11479-6
https://doi.org/10.1007/s10639-022-11363-3
https://doi.org/10.24071/llt.v27i1.8151
https://doi.org/10.1016/j.system.2024.103419
https://doi.org/10.37304/jem.v5i1.13696
https://doi.org/10.34190/ejel.21.3.2677
https://repository.arizona.edu/handle/10150/672638
https://doi.org/10.1007/978-3-319-17461-7_34
http://dx.doi.org/10.26858/eltww.v10i1.37218
http://hippasus.com/

MOHAMMADKARIMI &

SHAHBAZI, 2025 Journal of Digital Learning and Distance Education Vol. 3 Issue 11 (April 2025)

Ravshanovna, K. L. (2024). Enhancing Foreign Language Education Through Integration of Digital
Technologies. Miasto Przyszitosci, 44, 131-138.
http://miastoprzyszlosci.com.pl/index.php/mp/article/view/2374

Reif, B. A., Schluifer, K., Mayas, C., & Hirth, M. (2024). Analysis of Gamification Elements in E-
Learning. In International Conference on Human-Computer Interaction (pp. 94-112). Cham:
Springer Nature Switzerland.

Roy, K., & Swargiary, K. (2023). ICT Revolutionalizing Education. Scholar's Press.

Saleem, A. N., Noori, N. M., & Ozdamli, F. (2022). Gamification applications in E-learning: A
literature review. Technology, Knowledge and Learning, 27(1), 139-159.
https://doi.org/10.1007/s10758-020-09487-x

Sayed, W. S., Noeman, A. M., Abdellatif, A., Abdelrazek, M., Badawy, M. G., Hamed, A., & El-
Tantawy, S. (2023). Al-based adaptive personalized content presentation and exercises
navigation for an effective and engaging E-learning platform. Multimedia Tools and
Applications, 82(3), 3303-3333. https://doi.org/10.1007/s11042-022-13076-8

Sudirta, 1., Widiana, 1., Setemen, K., Sukerti, N., Widiartini, N., & Santiyadnya, N. (2022). The
impact of blended learning assisted with self-assessment toward learner autonomy and creative
thinking skills. International Journal of Emerging Technologies in Learning (iJET), 17(6), 163-
180. https://www.learntechlib.org/p/222970/

Sweller, J. (1988). Cognitive load during problem solving: Effects on learning. Cognitive Science,
12(2), 257-285. https://doi.org/10.1207/s15516709c0g1202_4

Tan, J. (2024). An empirical study of adaptive learning algorithm based on intrinsic motivation in
English online teaching and learning. Journal of Electrical Systems, 20(6s), 1695-1704.
https://doi.org/10.52783/jes.3088

Thuy, P. T., Yen, P. H., Thi, N. A,, Thu, H. T. A., & Tra, N. H. (2024). Comparative Analysis of
Foreign Language Education Trends: Insights from the Kurdish and Mekong Delta
Regions. Kurdish Studies, 12(1), 152-171. https://kurdishstudies.net/menu-
script/index.php/KS/article/view/561

Tlili, A., Zhao, J., Yang, K., Wang, Y., Bozkurt, A., Huang, R., ... & Ashraf, M. A. (2024). Going
beyond books to using e-books in education: a systematic literature review of empirical
studies. Interactive Learning Environments, 32(5), 2207-2231.
https://doi.org/10.1080/10494820.2022.2141786

Tomczyk, L., Potyrata, K., Wioch, A., Wnek-Gozdek, J., & Demeshkant, N. (2020). Evaluation of
the functionality of a new e-learning platform vs. Previous experiences in e-learning and the
self-assessment of own digital literacy. Sustainability, 12(23), 10219.
https://doi.org/10.3390/su122310219

Yuan, H., Kleemans, T., & Segers, E. (2024). The role of the traditional and digital home literacy
environment in Chinese Kindergartners’ language and early literacy. Early Childhood Research
Quarterly, 67, 67-77. https://doi.org/10.1016/j.ecresq.2023.11.009

Zegai, N., & Djaider, N. (2023). Scrutinizing the textbook content suitability and its impact on EFL
learners: The case of third year primary school English textbook [Doctoral dissertation,
Université Ibn Khaldoun-Tiaret]. Institutional Repository of Ibn Khaldun University of Tiaret.
http://dspace.univ-tiaret.dz:80/handle/123456789/12986

1366


http://miastoprzyszlosci.com.pl/index.php/mp/article/view/2374
https://doi.org/10.1007/s10758-020-09487-x
https://doi.org/10.1007/s11042-022-13076-8
https://www.learntechlib.org/p/222970/
https://doi.org/10.1207/s15516709cog1202_4
https://doi.org/10.52783/jes.3088
https://kurdishstudies.net/menu-script/index.php/KS/article/view/561
https://kurdishstudies.net/menu-script/index.php/KS/article/view/561
https://doi.org/10.1080/10494820.2022.2141786
https://doi.org/10.3390/su122310219
https://doi.org/10.1016/j.ecresq.2023.11.009
http://dspace.univ-tiaret.dz/handle/123456789/12986

